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Abstract 
The purpose of this study was to investigate the initial. 
effectiveness of the pr~gram, Staying Connected: Parents in. 1 
Kindergarten as an additional tool· to supplement the efforts of one school 
in Rochester, NY to promote parental involvement. 
The subjects were sixty-four respondents to a survey sent to all the 
families (137) with children in the kindergarten classes for the school 
year 94-95. 
The survey was designed to obtain information on parent 
perceptions about the content and quality of the program as well as their 
receptiveness to the general idea of usinQ videocassette technology as 
a tool for parental involvement. 
A statistical analysis was conducted on answers of a quantitative 
nature, while a qualitative analysis was conducted on the rest of the data 
to look for trends and suggestions about how to improve the program. 
The statistical analysis results indicated moderately high ratings 
for the program in general. The highest ratings were given to the 
questions and statements reflecting opinions about: quality of 
presentation; replicability of activities; access to materials for the 
activities; and usefulness of information.The lowest ratings were given to 
questions and statements related to opinions about new learning from 
the program, and actual modifications in the schoolwork routines at 
home. 
The qualitative analysis results reflected a congruency with the 
information obtained in the statistical analysis, and yielded more sp~cific 
information on the ratings from the survey. The subjects also providetf .-1 
suggestions about how to improve the program. 
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"I Chapter I 
Statement of the Problem 
Purpose 
The purpose of this study was to investigate th~ initiaLperceptions 
on the effectiveness of using a program that int~grates videocassette 
technology and an illustr~ted' pamphlet for the purpose of ·educating and 
engaging parents of kindergarten students at home. The study 
concentratea on finding information about parent receptiveness towards 
the approach used to implement the program; usefulness of the content, 
accounts of increased parent-child interaction at home; and feedback on 
what modifications would be needed to improve the program. 
Introduction 
Most of the research on parental involvement in children's 
education shows the definite advantages of promoting this practice for 
everyone involved in the process (Dauber & Epstein, 1993; Kellaghan, 
Sloane, Alvar~z, & Bloom 1.993; Louks, 1992; Powell, 1989). However, 
promoting parental involvement in urban schools might not be an easy 
task when considering the complex nature of their population. 
In recent years, the variations in family environments and activities 
have created a need for schools to reconsider their traditional 
approaches to parental involvement particularly in urban areas 
(Jennings, 1990). For some time much of the research.on the condition of 
urban America has been suggesting·the·difficult·challenge faced by 
• 
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urban s9hools as a result oJ an increase in cQn,Pitjons ,such. as.crime, 
drug ~ddiction, welfare dependency, poor hou~in9r.sJp9le .P._arentingi 
increase in lat~hkey children, homelessness, and more (Ascher, 19&8; 
Children's Defen~~ Fund, 1994; Swick, 1991). TheJrop(icationJ~:that for 
many people in urban. setti,ngs, their daily·struggle for survival tnay .at 
times make it impossibJe to reach out to an educational inst;tu.tion·tb~t- not 
always can provide reli~f for immediate needs. It is also agreed that 
thes~ conditions are most.likely to prev~il partly as a consequence of the 
migration of middle ,.clas..s America from the inner cities to the suburbs. 
The experi~nce rel~t~9 to the account mentioned above 
motiyated an urpari sch.oql in ·the Roc~ter City ,School District to act 
'-
Upon, the problem of reapt)jpg and engaging parent~ more effe.ctively at 
the begJr:ming of their children's ;59hooling. 
Previous efforts by the school to promote parental involvement at 
the kingergqrten level .had been traditional approaches such as: op~n 
houses, wo.rkshops at th~J,chpol, newsletters, parent groups, etc .. These 
approaches, although effective under the right circumstances, w~r~ not . 
yielding the results expected by the school in terms of reaching anp 
engaging all of its parents et the beginning of their children's educatiQn 
in the. public school system .. 
The ~c;hool had the. strong belief that the information parents 
cnissed at the beginning.of the y~ar may be the. r:nost-critical in t~nns of 
preparing the whole family for the kindergarten experience and 
.. 
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thereafter. All together, these were the factors accotmting for th'e 
production of the program, Staying Connected: Parents in :Kindergarten. 
Program Desc~iption 
The program was written and produced by two kindergarten 
teachers at the James P~B. Duffy Elementary School #12 in Rochester, 
NY in collaboration with Eastman Kodak. The program· was designed as 
an additional tool in the school's efforts to increase parent-school 
commam~tion, as well as to develop a more congruent parent-school 
v 
·participation in the children's academic experience. 
The content of the program focuses on informing parents of 
kindergarten students· about kindergarten, the kindergarten learner 
(Section I): and providing-them with tips and activities they can perform at 
home (Section 11). The program has two components, a videocassette 
and a pamphlet. 
The rationale sought' in developing the program was to use a 
videocassette and an illusfrated pamphlet to disseminate the same 
information,given to kindergarten parents in most of the in-school events 
af the beginning of the Vear. This new approach would give them at 
home a better accessibinty and control of this information particularly as it 
relates to their management of time or the hardships impeding them from· 
participating at the school. It would also help parents enhance their 
children's academic experiences by modeling replicable activities 
performed with common household items. 
The program was tailbred to the school in order to introduce the 
teachers, the crassroems, the activities, and ways in which other parenJs 
participate in the school throughout the year. School ~taff, parents, a11d 
students participated as actors and consultants in the production of the 
program. 
Some generalizations were extracted from the prod~u,cers' 
exped~nces as teachers in the school. These generalizations· ~erved P~ 
the basis for developing the rationale for the program as well as for 
P.Jioritizing its content. These are as follows: 
1-Many parents do not think of themselves as teachers. This view makes 
it difficult to establish a partnership with tbe school as the teacher is s~.en 
as the sole provider of academic instruction. 
2-Many parents think of kindergarten as a place where ct)Jldren go "just 
to play''. The concept of "play" may differ in the contexts pf, home and, 
schoQI. 
3-Many pareots' schema, of kindergarten is that of their own .experje11.P~ 
fifteen to twenty-five years ago. There has been. many changes in ea.rly. 
childhood and primary education in. the last twen.ty years. 
4-Many parents know their children as persons· put•might have little 
knowledge of their chUdren as five year old learners. · 
5--Many parents need accessible information to guide themselves in 
helping children ill their r1ew academic experien9es. F&ptors such as 
transpart?tion, unsafe neighborhoods, lari.guage"'. vyarj( schedules, etc. 
.. 
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may impede this accessibility. 
6-Many parents want to and do help their children at home, however, the 
number of activities they perform may be limited or even inappropriate for 
their children's developmental level. 
The program was. given to all the parents of kindergarten children 
during the second week of classes in the 94-95 school year. The' 
intention was tor the· parent.s to implement the program at home for three 
weeks at their own discretion, or following a suggested use- of the 
program outlined in a Jetter of introduction. Upon completion of the 
program, parents were instructed to return the videocassette and keep 
the pamphlet, which contains the same information as the videocassette. 
Problem 
The idea of developing a program using videocassette technology 
to educate and engage parents in their children's education at home, 
although not a new idea (e.g., commercially available videos on 
parenting), is a relatively new concept as a tool for individual schools to 
reach their parents. Given this situation, the implication for the p{oducers 
was that little or no research was found that could give a better direction 
an how to design a program (of this type) effective in terms of parent 
receptiveness to the school's approach, usefulness· of content, and 
increased parent-child academic interaction at home. 
In addition, after the production was completed, the school had no 
,specific plan in place to obtain. feedback from the intended audience. The 
6 
absence of these data would make it difficult to make the appropriate 
modifications to improve the different components of the -program, 
Purpose of the Study 
The purpose of this study was to investigate the .initiill perceptions 
on the effectiveness of using a program that integrates videocassette 
technology·and an illustrated pamphlet for the purpose of educating, and 
engaging parents of kindergarten students at home. The study 
concentrated on· finding information abnut parent receptiveness towards 
the approach used to implement the program; usefulness of the content, 
accounts of increased parent-child interaction at home; ·and feedback .on 
what modifications would~e needed to improve the program. 
The data obtained·from the study were intended, to answer the 
following, general questions: 
1-What percentage of respondents implemented the program? 
2-Was there any pattern in the reasons given for not implementing the 
program? 
3-How useful was the content of the program to individual parents'2 
4-How useful do individual parents consider the content of the .program 
to be for other parents? 
5-What was the general sense about the quality of presentation(video, 
manual), communication, replicability of the activities, and' accessibility to 
the:materials needed for the activities? 
6-Were there any modifications to parent-child schoolwork routines at 
/ 
home· as a result of the impl(3mentation of th~ program:? 
7-Were there any recornm.endation, for improvements in the program? 
Need for the Study: 
Even with the wealth of research on school-par(;)nt pai:tn~r~hip 
(Dauber & Epstein, 1989, 1991; Kellaghan, Sloane, ~lvar:ez, &,BJoom 
1993; 1993; Louks, .1992;. Powell, 1989), the reality is that SGhQ.ols ,still do 
not reacb many parents. ,,, 
Powell (1989) states that there is still a need for research on 
program.services in relatioo to different types of families and the prqcess 
of change in parents. J.\lsa, k~ program delivery problems such as how 
to reach hard-to:reach populations and what program practices enhance 
parents' receptivity to inno'(ative ideas, need to be addressed. 
The little, but growing reseijrch on parental b.elief systems 1 
sugg.~sts that many parents .),old a vwiety of belief.~ about children and 
parenting that influe.ncas. th~ir practices at home (Miller, 1988). For 
example, one of such beliefs is that the job of ~ducatirig children Q~l.q119s 
to th9 school, "just as they.don't have to be involved in putting-0utfires 
once the fire department has been given that job" (Seeley, 1QJ39, p,46). 
The implications of beliefs like this one might be contributing to some of 
tn.e problems many parent-involvement programs have. Thus, it is 
necessary for schools to consider this area of re~earyl') when dev~loping 
their own programs. 
One,area of research where educators hpve man~ questions 
• 
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unanswered is the field of videocassette technology and ,ths effects of its 
use oh the family and school partnership (Levy, 1987). 
The role of technology in the American family M1S -been studie9 to 
a great extent. Gf .all these new technologies, television·has· had the 
greatest influence in terms of its impact on all aspects of family'life 
ranging from time spent on television viewing to ths role it plays oh 
,. 
children's education. 
In conjunction with television, the use of videocassette 
recorders/players (VCR/ VCP) has begun to-be looked upon as another 
piece of technology with the same potential to influence family life as 
television._Although there.has been some research done on VCR/VCP 
use and its effects on various aspects related-to children's learning and 
school (Levy, 1987; Rubin & Bantz,.1987), surprisingly there has been 
little scholarly attention paid to its potential role as a way to strengthen 
the family and school partnership (Levy, 1987). 
This study addressed in ·a limited way the. research needs stated 
above. It also kept the -implied objective of helping set a documented 
precedent for other urban schools that might be planning,on using a 
similar approach to reacfi theiP populations. 
Definition of Terms 
Note: The definition given for the purpose of this stud9. may have some 
variations throughout the literature. 
1-program implementatiom~Actions taken by'the intended population to 
,. 
acquire knowledge from the program's content and activities. 
2-parent/ family involvement: Action's taken by any person considered 
,c 
parent or family of a child to improve or maintain her academic 
achievement. These actions may be through direct or indirect 
collaboration with other accountable parties to the child's education. 
Other terms may include: school-family partnership; home-school 
relations. 
Limitations Qf the Study 
The findings reported in this study should be considered in the 
context of its limitations. 
9 
The first limitation pertains to the survey's design as it relates to its 
demographic data. The overwhelming majority of respondents (78%) 
were females. This discrepancy may have affected the study's 
conclusions about the overall receptiveness of the program to include the 
male population. The survey did not make provisions to obtain separate 
data from each individual member implementing the program. 
The second limitation relates to the population who did not 
complete the survey. Although the return rate (47%) of the survey is 
generally regarded as acceptable for studies of this nature (Cohen & 
Manion, 1994), the study did not pursue more aggressively the reasons 
of non-respondents for not implementing the program. 
The third limitation relates to the non-English speaking population 
in the school. It is difficult to know with any certainty how much the 
• 
English proficiency levels of limited-English speaking parents affected 
the responses in relation to quality and quantity. The survey was not 
administered in any other language. 
10 
Chapter II 
Review of Literature 
Purpose 
·11 
The purpos~ of this study was to investigate the initia• perceptions 
on the effectiveness o.f ysi.ng a program that integrates videocassette 
technology and an illustrated pamphJet for the p'urpose of educating and 
engaging parents of kindergarten students at home. The study 
concentrated on fin_ding information about parent receptiver'less towards 
the approach used to ,implement the program; usefulness of the content, 
accounts of increased parent-child interaction at home; and feedback on 
what modific;ations would b,e needed to improve the program. 
Review of UJerature 
Historically, early childhood education in the United States has 
considered parental involvement as a very important element in the 
overall development of chjldr~n. In urban areas, even before the 
institutionalization of kil'}Qergarten, the charity kindergarten movement in 
the late ,nineteenth c~ntury had developed a comprehensive family 
orientation that included.parental education for families living in poverty. 
By the early twentieth cent1:u::y, the idea (at that time) that all mothers 
should be involved in their echildren's schooling became more popular 
(Schlossman, 1976). Sinc;&tb.en, many government, industry, aRd school 
parent-involvement programs had been implementetr with various 
degrees of.success (Powell, 1989). 
This long history of design and implementation of, parent 
involvement program~ ,have yielded a wealth of prac.tical r:esearch 
(Kellaghan, SJoane~ Alvarez, & Bloom 1993; PQwell, 1989) that gives 
educators solid ba$iS for,the imprpvement of existing programs, -or the 
development of innovative ones. 
12 
The bulk of this research suggests at least two major areas that 
must be considered when designing parent-involvement programs. One 
relates to the family enviranments, and the other relates to the 
importance of .school enviconments to parent involvement. 
.. 
Family Environments 
Tl:,e history of res~arch in this area suggests clear advantages for 
chi!s:f ren whose parents support and encourage school activities. The 
b~nefits include higher levels of school achievement, interest in school 
learning, and numbeJ of years of schooling children will receive (Dave, 
1963; Epstein, 1983; Epstein & MqPartland, 1979; Majoribanks, 1979; 
Scott-Jones, 1984). Even international comparisons show the high 
academjc success of students from Asian countries, which many attribute 
to the priority their families give to .education (Stevenson, 1993). · 
There is little dis.agreement.among scholars ab.out.the idea that a 
p9 rent is a.child's first and most important teacher. A great deal of' 
J Jea.rning occucs before c;;hildren begin school. By age. three, for,example, 
chilQren ,have acquired more that half the language they will use 
thr9t:Jghout their liv~s !Wbite, 19&7). This premise has become the basis 
• 
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for the' most effective parent involvement programs today (Powell, 1990; 
U.S. Department of Education, :1994). On the other hand, there is still a 
lot of work to do in communicating this idea to parents, especially in, the 
urban setting. In a study of findings from the implementation· of the: Follow 
Through Program in the first twenty years, Olmsted (1991) points out that 
many parents do not perceive themselves as teachers, even as teachers 
of their own children. 
Many recent studies have focused on the variations in family 
environments and activities, and their effect on overall student's 
~ 
performance. The results of these studies suggest that on the average, 
families with higher socioeconomic status and education are more 
involved in their children's education and their children achieve more. 
(Baker & Stevenson, 1986; Coleman, 1987; Entwisle, Cadigan, & Pallas, 
1986; Henderson & Baria, 1994; Lareau, 1987; Stevenson & Baker, 
1987; Useem, 1990}. These studies also point out that for many poor 
parents, practices of involvement compensate for lack,of education and 
lower income. 
In spite of the encour:aging research, the. faqt is that parental 
involvement is still a challenge for parents as well.for schools. One ; 
variable in family environments that is drawing attention is that. of, the little 
time spent by many parents Qn school related. activities at' home. T.his 
variable is considered a factor.of the. sociocultural changes that have. 
been occurring in America mentioned in the previous.chapter. In 1993, 
.. 
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Finney reported' that' forty percent of parents across the' tountr9' 'believe 
that they are not devoting enough time to their children.~s education. 
Similarly, the Families and Work Institute reported in 1994 that 66 % of 
employed parents with children under 18 say they do not have enough 
time for their children. 
The implication is ·that many children are left at home alone·, 
unsupervised or watching ,television for hours a day. Also, working 
parents are often faced with. trying to con,plete all household duties in the 
limited .time available. Even if parents have some time with their children 
(within the constraints of tl:le day) many don't see school related activities 
in the home as "quality time" With their.children (Families and Work 
Institute, 1994). 
Other studies reflect a recurring theme in which the need for the 
promotion of .more consistent parent-involvement practices from the part 
of the schools has become evident. There js evidence of well designed 
and implemented parental involvement practices at the preschool and 
elementary grades initiated by schools. However, there is also evidence 
of a dramatic decline in thase practices with each passing grade· 
(Epstein, 1986). Baker and Stevenson(1 q86) suggest that most parents 
help their children at home but do not know whether they- are doing the 
right things or doing things right. Other findings show th-at most parents 
want information on how to help their children at home and how to stay 
involyed in. their children's education. Over ninety ,percent ,of parents of 
elementary and mid~le grades students believe that the school should 
tell them how to help at home (Epstein & Herrick 1991 ;. National 
Commission on Children, 1991 ). 
School Environments 
-0 
I ' 
r 
Variations ih family environments and activities have tr~ated a 
f 5 
need for schools to reconsider their traditional approaches to·parent 
involvement particularly in the urban areas (Jennings, 1990). In the inner 
cities, the challenge for sphool districts is to try to translate tha research 
into practice that is relevant to their sociocultural context of today. 
Many studies addressing this subject point at the need ,for 
changes in definitions and views of parent involvement to accommodate 
the variations in family environments and practices. 
The concept of parentJnvolvement, for example, for many in the 
educational community for:a long time has only been related to school 
visits and volunteer services by the parents. This restrictive view of 
parental involvement, many have argued, cannot be operational, 
·especially in the context of.the inner city schools. This view can also 
-create misconceptions regarding· the role of parents and educators in 
their collaborative effort in education (Epstein 1992; Jennings, 1990; 
Olmsted, ~991). Leitch and Tangri (1988) point out that teachers and 
parents disagree in their ideas of whether parents are involved or want to 
( 
be involved. Likewise, tha conclusions of Dauber arid Epstein (1992) in a 
study of parent attitudes and practice$ of involvement in urban Chapter 1 
.. 
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programs. 
Definitions of parental involvement have to be crafted to serve the 
intended community in the context of its population, thgtimes,.and· 
location. In fact, one component of many districts' discussions on the 
subject of parental involvement is their definition of such' in relation to 
v 
their community. Much of the literature being produced addressing 
parent involvement tries to communicate new views that are becoming 
more accepted for ttreir operational elements. For example,·the term 
parent involvement has been referred to mpre often as family 
engagement to recognize the potential influence of all family members. 
And also to recognize that· in urban areas the child's family in many 
cases may not necessarily be the parent. 
Another idea that is changing is that parental involvement cannot 
be defined only as school visitations and volunteer work. Many 
educational institutiorts and organizations are modifying this concept. to 
communicate that the involvement by parents in the home is as valuable 
as their involvement in school (Epstein, 1992; National Center on 
Education and the Economy, 1995). 
The area of research that looks at effective practices in parent 
involvement programs concentrates on the question of how can.schools 
enable more families to become involved? 
The studies dealing with this question have yielded credible 
information on practices that are being promoted by, much .of the literature 
17 
sm thi~ topic as guidelines for school districts' parent involvement 
programs (Louks, 199~; Powell, 1990; U.S. Department of Education, 
1994). Much of this research tries to dissect the chafacteristics that 
successful programs such as the Head Start, Follow Throughi Family 
Math, and many others have in common and that can be replicated 
(McKay, Condelli, Gaoson, Barrett, Mcconkey, & Plantz, 1985; Olmsted, 
1991; Sloane, 1989). 
One consistent generalization t:-.at is often made is that programs 
which provide more structure and concrete activities seem to be more 
effective than others (Goodson & Hess, 1976). Some researchers have 
emphasized the importance of linking the information presented in parent 
education to the parent's own experiences. One example is by giving the 
parents the opportunity to work with their children in the parent education 
program (Florin & Dokecki, 1983). Other evidence supports the 
conclusion that programs that allow maximum interaction, either among 
parents or between parents and teachers, tend t~ produce· more positive 
r~sults (Janhom, 1983; Slaughter, 1963). 
Teachers also have vast influence in parent-involvement 
practices. Epstein (1986) concluded. that parents' involvement in their1 
children's education was more likely to be influenced by teachers who 
were leaders in the use of parent-involvement practices. Teacher 
pra;qtices that included improving parents' knowledge about child 
development, parenting skills, and the quality of parent-child, parent-
18 
parent, and parent-teacher interactjon were the most effective. 
. -
Videocassette Technology and Parent Involvement 
Among the most popular technologies available today, 
videocassette technol.9g~ is regarded by many as having ,a great 
potential as a tool for the enhancement of parent involvement. Since jts 
introduction to the mainstream market in the late 1970's,J,his t~ch..nQlogy 
has thrived under com;:Htion~ that are also proper for the goals pf many 
orgai .;,ati::,s to promote. educe.tion (Folio & Richey, 1990; Holsworth & 
Currie, 1982; Krendl, Clark, Dayvson, & Troiano, 1983; Wartella, Heintz, 
Aidman, & Mazzarella, 19,90). This conclusion is not a surprise when 
considering the c,onditions that have made it possible for this technology 
to prolifecate in this 0ption. 
The first set of conditions .alludes to general rules of supply and 
demand, and good straJegic marketing. For example, by the early 1980's 
the number of television~ sets in America'$ households was at a strong 
97.9% and by 1993 it haq jncr~~sed to 98.3%. This m~ny television sets 
also meant a potentially large-market for videocassette recorders (VCR). 
A sharp decline in prices made VCRs almost as accessible to the 
population .as television sets. The number of VCRs jncreased frorn a 1 % 
{n 1980 to a 77% by 1993. 
Another contribujion' h9s Qeen the realizµtion by th~ movie 
industry of the potential profits of this mark~t. This allowep the movie 
·rental business to become the fastest growing lndustry frorn 1985-90 as it 
• 
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became easier for consurnE:1rs to access ahy video recording at their 
convenience. Also, the advances in the technology that.made the VCR 
more user-friendly conlributed a great deal to this phenomehori(T\/. & 
Cable Fact Book, 1992; .U.S. Bureau of the Census, 1994). 
The second set Of conditions alludes to the psychological effects 
of the uses of VCR. Most of these are the ones reported by studies on this 
subject. For example, in a study conducted on the utility of VCRs, Rubin 
and Bantz (1987) concluded that time-shifting and convenience were the 
two most important u~es for this technology. A similar study by Harvey 
and Rothe (1986) on the previous year had already been pointing at the 
aspect of viewer control·as ah appealing element of the use of VCRs. 
The ideas of control over' commercials and viewing time, regulating 
children's viewing, and the skip-search-repeat modes were found to be 
increasingly appealing to tt1e public. 
Perhaps like any other phenomenon of this nature, the 
introduction of videocassette technoldgy and its rapid proliferation also 
has implications for research on its impact on society. 
' 
The early studies related to this technology explored its impact on 
the quality of the human condftioh. Much of the early research on the 
subject expanded on questions of concerns of a sociopolitical nature 
closely related to the current research on the impact of television. For 
example, questions about the effects of easier actessibility to 
pornographic and violent tttaterial, and cha-ngas. ir1 home environments 
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were reported to be the dpmioant subjects for the. early·research. Today 
much of the research still fo,.euses on these questions (Cohen, Levy, & 
Golden, 1988; Dorr & Kunkel, 1990; Greenberg & Heeter, 19.87; Levy, 
? 
1987; Paik & Comstock, 1994). 
Although VCR:techl')ology had been in use for edu.catiQnal 
purposes in differ~nt jnstit1,1tiQns and organizations since the mid 70's not 
~· 
many educators had realized the potential benefits of this technoJogy_if 
and when it. reached the av~rage family home.._ ln the mid to late 80's, at 
the high of the VCR and videocassette market,, this technology·began to 
make its presence more visible in the educational arena as an additional 
element in programs that,reached outside the school (Chrispeels, Bourta, 
& Daugherty, 1988; Singer & Kelly, 1984). This phenomenon also had its 
implications for research. 
One implication to which Greenberg and Heeter (1987) pointed 
out in their study about VCRs and young people, was the lack of studies 
on "how children use or are affected by VCRs" (p. 510)~ This qonclusion 
was later supported by Levy ,(1987} in a study about problerns of VCR 
research. 
Another implication i$ that although there are educationijl 
programs that include videocassettes for promoting,pare.ntal involvement 
in the home, most of the ones fQund for the purpose of this study 
presented them in addition. to other forms of communication. As a re$ult 
little scholarly attention has been given to researeb on the effectiveness 
• 
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of videocassettes alone as a tool. Ohe example is the San Diego Public 
Schools. The schools in this· district provide information from workshops 
on videocassettes in add1tion to other forms of communication such as 
newsletters, tape recordings, computerized messages, etc.{Chrispeels, 
Bourta & Daugherty, 19'88). A more recent example of the same approach 
was a Chapter 1 project for parental involvement in New· York City {D' 
Angelo, 1991 ). The effectiveness of these programs however, especially 
the videocassette element, has not bet:iri studied in depth. 
The only program'found in which the use of videocassette 
technology constiti.Jted'tts main element was Th~ Educational Television 
Intervention Programs Project (ETIPS) (Folio & Richey, 1990). This 
program was produced with the objective of assisting families of special 
needs infants in rural" communities. The 'information found related to this 
program was in the form of a paper describing ttie model of 
implementation. Based on feedback from the families, the producers 
concluded that the videocassette approach to implement this program 
had many benefits. However, this conclusion was not based on empirical 
research methodology. 
In spite of the lack of research on the effectiveness of video 
parental involvement programs, educators seem to be comfortable 
enough with the idea to recommend this approach as an·effective way to 
elicit the collaboration between school and the home. Their suggested 
practices are an extension of well researcl)ed educational 
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methodologies recommended for the use of television in th_e home. For 
example, the applicati~n of television instruction as ~ useful method of 
home-based training of parents of preschool-age· children with 
handicaps has bee':) documented for a number of year~ (Currie, 
Holsworth, & Morlan, 1976). Other studies on tbe efficacy on televised 
home instruction found it to b_e most effective for parent training when 
combined with traditional print media (Holsworth & Currie, 1982). 
The ~onclusions of these studies and others seem to have 
generated enough credibjlity on the part of the experts in the area of 
parental involvement. Perhaps enough credibility as to qualify the 
integration of VCR technology apd school related activities in the home 
as a viable addition to the approaches already in practice; even in the 
absence of well doct,mented research on this subject. The recent 
literature seems to suggest th&t as long as the rationale for the program 
is rooted on the generalizations about the effective program practices 
yielded by the vast research on this subject, this approach should also be 
effective (Epstein 1992; Morgan, Alexander, Shanahan, & Harris 1990; 
Rubin & Bantz 1987; U.S. Department of Education, 1994). 
Summary 
The wealth of research on parental involvement suggests many 
benefits for children, their families, and schools from activities that 
promote school related learning in the home. 
In the urban setting parental involvem(;3nt had become a difficult 
• 
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challenge due to changes of a sociocultural nature in the last two 
decades. Variations in the family environments have created a need for 
schools. to reconsider their traditional approaches to parental 
involvernent. Many educational organizations have begun to negotiate 
this task by redefinin{;) parental involvement to serve the context of the 
times and pJace of their community. 
The long history of research c>n parental involvement has enabled 
educatora to dissect the characteristics of effective programs. In line with 
the task of modifying traditional approaches to parental involvement, and 
making new designs for sucti programs, VCR technology seems to 
promise a high degree of success if integrated with tl;le effective practices 
outlined by researchers. 
Although there has been little scholarly attention given to VCR 
technology alone as it relates to parental involvement, educators seem to 
I 
be comfortable qualifying it as a viable addition to the approaches 
already in practice. 
·-
Purpose 
Chapter Ill 
Method 
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The purpose of this study was to investigate the· initi~l p~rceptions 
on the effectiveness of using a program that integrat~s .videqc~s~~tte 
technology and an illustrated pamphlet for the purpose of educating and 
engaging parents of kindergarten students at home. The study 
concentrated on finding· information about parent receptiveness towards 
the approach used to implement the program; usefulness of the content, 
accounts of increased parent-child. interaction at home; and feedback on 
what modifications would be needed to improve the program. 
Subjects 
The subjects in this study were all the kindergarten children and 
their families (137} who attended the James P.B. Duffy School#12 in 
Rochester, NY for the school year 1994-95. Due to the fact that the school 
is a magnet school and many of the subjects were provided with 
transportation to school from the majority of the neighborhoods in the 
area, the participants represented a cross section of the population living 
in this medium size city. The results and discussion of the study are 
based on the res~onses of 64 (47%) families. 
Materials 
The materials for this study included the program, Staying 
• 
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Connected: Parents in Kindergarten, which consists of a videocassette 
and a pamphlet. The videocassette includes two viewing sections. 
Section one is a twelve-minute informational section designed to 
educate parents about kindergarten and the kindergarten learner. 
Section two consists of twenty short viewing tips and a9tivitfes:designed 
for parents to be aple to replicate at their convenience. Most of the 
materials for the activities in this section are common household items. 
Half of the activities (10). are specific tv the area of mathematics , and the 
other half (10) are specific to the area of language arts. 
An illustrated pamphlet was developed to accompany the 
videocassette. The information contained in the pamphlet is the same as 
in the videocassette. It also provided parents with materials such as letter 
and number cards to be used ia some of the activities. 
A letter of introduction .describing the program as well as providing 
directions for a suggested use was also issued to accompany the 
videocassette and the pamphlet. 
Finally, a survey was developed by the examiner to obtain data in 
three main areas of the study; demographics, completion of program, and 
general effectiveness of the parental involvement approach. 
Procedure 
The program was issued to all kindergarten children (137) during 
the first week of September of the 1994-95 school year ip a packet that 
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contained a letter of introduction, the survey, the viaeoca$sette, and the 
manual . Specific directions for parents were included in·lhe letter of 
introduction. 
In the letter, the participating families were asked to implement the 
program at their own pace. It also made available a suggested 
implementation for participants needing more direction. 
The participants were also asked to implement the program for 
three we&~s and then return tha videocassette and the survey to their 
children's teacher. The pamphlet was to be kept at home for future 
references on activities and other helpful information. The return rate on 
the survey was 64 out 137 (47%). A consideration that qualifies the 
validity of this study is that a percentage of. forty-seven responses is 
generally regarded as a relatively high percentage for studies of this 
nature (Cohen & Manion, 1994). 
Analysis 
The data on the sixty-four surve}'S received were analyzed in two 
ways. First, a statistical analysis was conducted on answers of a 
quant:tative nature. The responses in the area of demographics were 
analyzed in a weighted percentage of respondents to the particular 
survey item. A weighted mean was used to compare the answers on 
Likert scales. Second, a qualitative analysis was conducted on written 
responses in order to place them into the categories of the feedback 
• 
intended by the study. These cafegories include; program 
implementation, program quality, and suggestions for improvement. 
'I '-
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The purpose of this study was to investigate the initial perceptions 
on the effectiveness of using a program that integrates videocassette 
techflology and an illustrated pamphlet for the purpose of educating 9:nd 
.. 1.,:c •• 
engaging parent~ of kindergarten students at home. The study 
concentrated on finding information about parent receptiveness towards 
the approach used to implement the program; usefulness of the content, 
accounts of increased parent-child interaction at home; and feedback on 
what modifications would be needed to improve the program. 
Besults 
The overall results show a high rate (M=89%) of responses for the 
statements and questions in the survey. The responses were analyzed in 
a weighted percentage:of respondents to the particular survey item using 
N=64 as the total sample and n=x for percentages of the sub samples. A 
mean was calculated for gender a·nd number of children as well as for 
the scores on the Li~ert scales for the results on program quality and 
responses for each area. All other survey information in narrative form is 
an~lyzed at th~ end of the chapter. 
Survey Pata , 
Den:,ographics 
The mean responses to questions in tt,is area of the study (N=64) 
• 
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was 56 (88%) (table 1). A total of 48 (75%) of the respondents reported a 
mean age of 30.4 years. The mean for the number of chil.s:Jren was 2.7, 
reported by 63 (98°/o) of the respondents. 
An overwhelming majority of the respondents (11=54) were, fe,rriale 
(50 /78%), and the remainder (4 /6%) were male. The responses to the 
question about marital status (n=54) , however, were mor.e balan.c~9 vyith 
28 (44%) single parents, and 26 (41 %) married. 
The data related to the educatk,r,al achievement of the 
respondents (n=57) co'mprised a range divided into three levels. Most of 
the respondents 33 (52%) 'reported to have had education at the college 
level. At the high school level (grades 10th-12th) the data showed 19 
(14%) responses. And 5 (8%) indicated to have an education level below 
the 9th grade. 
The number of respondents (n=58) who reported to live in the 
'neighl:Jorhood of the school. was 3B {59%), a remainder of 20 {31%) 
reported their residence to be in other neighborhoods aroµnd th~ city. 
Program Implementation 
The mean responses'to questions in this area of the stuciy {N=64) 
was 61 (95%),{table 2). The total of responses about having used the 
specific components of the pr9gram was 58 (91 %). OnJy 1 {2%) of the 
respondents used the manual as the main tool for the !rnplementation of 
the program. The rest reported having used only the videpcas§ette or 
both, which accounts·fo11 57 ~98%) of the respon.ses,tp the ,questions on 
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this section. 
The total of responses about having completed the program was 
63 (98%). On this section 48 (75%) of the respondents felt they had 
completed the program. In contrast, 15 (23%) responses were negative. 
Program Quality 
The respondents found the information in Section 1 to' oe easy to 
understand, useful to them, and thought that it was useful to parents·in 
genc:·al. T'1e mean for the question about whether they learned any new 
information was lower in comparison with the other other questions in 
this section (3.6 to 4.0+). Neve'rtheless, it was above the average on the 
1-5 point rating on the scale (table 3). 
The responses for Section 2 also reflect results similar to the ones 
in the previous section. The respondents also found the information in 
this section to be easy to understand, useful to them, and thought that it 
was useful to parents in general. Also, in this section the mean for the 
question about whether they learn any new information was lower in 
comparison to the other questions (3. 7 to 4.0+). The respondents thought 
that the aqtivities were easy to replicate and the materials could be found 
without any difficulties (table 4). 
As for the responses regarding the program in general,-the ratings 
where above average (m:::::3.8) on the questions abbut whether the 
program helped them enrich their children's schoolwork r6utine, or 
helped tbem build a routine at home (m=3. 7). The majority of 
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respondents {m=4:6) ingicated that they .would recommeod the·type of 
programs used in this study for other families {table 5). 
Summary of Comments 
The total .number,Qf comments from the resptmdantsw.as 24 {38%) 
{N=64). In general, the comments reflected congruency with the overall 
ratings contairied in the first part of the survey described above. 
As for the quality of the program, the respondents were pleasE3d 
with its ability to maintain their level of interest. Many commented on the 
high quality of the video.This quality may be partially attributed to the 
professional quality of the production performed by Ea~tman Kodak. The 
comments on the quality Qf the information were also positive. Most of the 
comm~nts on this el~ment of jhe prQgram pointed out that the 
infocmation was easy to understand and the activities easy to replicate. 
One re~pondent likeq the·ide~ of viewer control as sh& could use the 
program with her "child little by little." 
The comments relaJed to the usefulness of the information to the 
individual parent yielded more data about individual low ratings on the 
Likert scales. Most of these respondents thought the activities were too 
basic for their children. The child either became bored or the activities 
were not attempted after the initial viewing. This also accounts for some 
of the reasons why the program was not completed. Other reasons 
included: lack of time and a broken VCR. None of the responses 
indicated not having a VCR as the main reason for not implementing the 
• 
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p·rogram. One parent's response indicated a language barrier as the 
main reason for not imJ:51t~rhenting the program. 
The suggestion~ for the improvement of the program were related 
to the specific needs of the individual child and family. Therefore, the 
generalizations of these- suggestions are not based on a weighed-
number for a specific category. .P I \. 
Some respond,ents suggested to expand the program to reach 
more families in the district as well as for families with children of pre-
kindergarten age. A similar suggestion was expressed with regards to 
sending the program home earlier in the year, or even before the 
beginning of the school year. On the other hand, none of the respondents 
suggested more challenging activities for children with more advanced 
skills. 
One respondent suggested a need to have mpre minority 
representation in the video asJeachers and actors. Another suggestion 
pointed out that the program should have a version in Spanish. 
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Table 1 
Number and% of Responses on Demographic Data 
' . 
Data n n._% of N Mean 
Age 48 75% 30.4 {x_ears) 
Children 63 98% 2. 7. (children) 
Gender 54 84% 
Male 4 6% 
Female 50 78% 
Status 54 84% 
Single 28 44% 
Married 26 41% 
Education 57 89% 
Below 9th 5 8% 
High School 19 14% 
College 33 52% 
Residence 58 91% 
Neighborhood 38 59% 
Other neighborhood 20 31% 
- ----- -----
1 . 
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Table 2 
\ Nymb~r sod % of ResQons~~ oo PrQgrsm lmQlementation 
Activity N=Q4 N% n n_%of N 
I' 
Used program 58 91% 
Manual 1 2% 
Videocassette 16 25% 
Both 41 64% 
Completed program 63 98% 
Yes 48 75% 
No 15 23% 
• 
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Table 3 
Mean Rating for Ft·esponses' on Program Quality 
Section 1 
Statement/ Question, N=64 N% Mean 
1-The information in, 63 98% 4.0·, 
this section was useful 
to you. 
2-The information in 62 97% 4.4 
this ·section is useful 
to parents. in general. 
3-Did you learn any 58 91% 3.6 
new information in 
this section? 
4-The information 62 91% 4.7 
p·resented was easy 
to understand. 
J 
.. 
Table 4 
Mean Rating for Responses on Program Quality 
Section 2 
Statement/ Question N=64 
1-The information in 56 88% 
this section was useful 
to you. 
2-The information in 55 86% 
this section is useful 
to parents in general. 
3-Did you learn any 54 84% 
new information in 
this section? 
4-Were the activities 56 88% 
in this section easy to 
replicate at home? 
5-Were you able to 55 86% 
find the materials 
needed for the activities? 
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Mean 
4.1 t.~-
4.4 
3.7 
4.7 
4.5 
Table 5 
Mean Rating for Responses on Program Quality 
Whole Program 
Statement/ Question N=64 N% 
1-This program 53 83% 
helped me build 
a school routine with 
my child. 
2-This program 55 86% 
helped me enrich my 
child's schoolwork 
routine. 
3-Would you 56 88% 
recommend these 
type (video & manual) 
of programs for other 
families? 
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Mean 
3-7 
3.8 
4.6 
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ChapterV 
Discussion 
The purpose of this study was to investigate the in'itial perceptions 
on the effectiveness· of using a program that integrates videocassette 
technology and an illustrated pamphlet for the purpose of educating and 
engaging parents of kindergarten students at home. The study 
concentra~dd on finding information about parent receptiveness towards 
the approach used to implement the program; usefulness of the content, 
accounts of increased parent-child interaction at home; and feedback on 
what modifications would be needed to improve the program. 
Conclusions 
The results of this study seem to support the conclusion that 
videocassette technology is an effective additional tool for parental 
'involvement programs in schools. Survey responses evidence Powell's 
(1989) concern about the need for research on program services and 
'p'ractices to enhance parental receptivity to innovative ideas. More 
·specifically, the conclusion in this regard is that the· majority of parents 
perhaps have always been receptive to sensible ideas that promote their 
children's academic development. The results seem to support the 
·rationale and strategic plan for production and implementation of the 
program. However, one important variable that will need more attention 
1ri future studies of this nature is the one related to the question of the role 
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of viewer control and how it affects parental receptivity to the approach. 
Implications 
The question as to wh~t extent did the study address the P,roblem 
needs to be discussed in the context of its implications. Tbe first 
- . 
implication relates to the validity 9f the generalizations that served as 
basis for the rationale and production of the program. The more thorough 
review of research supported the generalizations. In addition, the results 
directly connected many of the responses with the generalizations used 
to attain accuracy in the program's quality. Nevertheless, the wealth of 
research in the area of parental involvement should be enough 
motivation for any educational institution to deny itself the risk of 
inaccurate information when designing programs of this nature. 
The second, is in the context of the quality of the data obtained for 
the purpose of improving the program. There was a marked discrepancy 
between the target popul?tion profile and the actual profile of the 
population reached by the program. As evidenced by the references 
used to create a profile of the target population (Ascher, 1988; 1994-95 
Rochester City School District Budget Report; Children's Defense Fund, 
1994; Jennings, 1990; Swick, 199t), the design was aim~d.qt a 
population most likely to be afflicted, by the reported general condition of 
urban America. In contrast, the responses in.the dem.oQraphics section of 
1he study reflected the average respondent to be most likely a 30 year 
old, married or unmarried, well educated female, with three children, an,d 
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living in the neighborhood of the school. 
The discrepancy in demographics generated an- unexpected 
valuable piece of information related to the quality of the program and its 
implication for the school. Although the study may have not been -· 
completely successful in obtaining data from the target population, 
nevertheless it did reach a population that comprised an average 
respondent whom otherwise would have been neglected. The 
responses from these subjects, however, did not reject the 
generalizations used as a basis for the design of the program .. In 
addition, the suggestions for the improvement of the program did not 
place the needs of these respondents in a category in which the program 
has to be any different from a program designed for the population fitting 
the target profile. 
The third area of implications is related to the approach of the 
school in its effort to elicit more parental involvement. Although there was 
no guarantee that the program would be implemented at home in any 
capacity, the school was sucpessful in providing all the families .with 
access to the information. This " blanket " approach· eliminated the 
variable of limited accessibility. Parental involvement programs in which 
the organization controls variables of time and place {usually meaning 
that families are the ones coming into the school) will always have the 
problem of not being 100% accessible. Based on the results of this study, 
it is also safe to conclude that families are receptive to the accessibility of 
~ ~--- -~-- --- - -
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information in the format of videocassette and illustrated manual. 
For many org~nizations the videocassette approach can be 
1 deemed as costly. The production cost per minute for programs such as 
I 
1 the one used for this study was quoted by Eastman Kodak in a range 
~ from $500.00 to almost·$1,000 (depending on the quality). ThLls,'the 
implication for learning institutions is that not only do they have to be 
creative in terms of the content and development of these types of 
programs but also creative in terms of now to finance these projects. 
Many ideas have yet to be explored by organizations that want to 
develop similar programs. Ideas such as grants that would fully or 
partially fund these programs, or a partnership approach between two or 
more schools or districts in a generic production can help minimize costs. 
The need for longitudinal studies related to the use ol the 
videocassette technology approach for parental involvement is 
evidenced by the scarcity of studies found on this particular subject. If 
one accepts the premise that the main reason for schools to promote· 
parental involvement is to improve academic achievement, then it would 
be fair to conclude that it'is in-the best interest of the scholarly community 
to pursue knowledge to this end. On the other hand, allusions of 
scholarly neglect may not be completely accurate if one hypothesizes 
that perhaps the rapid proliferation and changes in this technology have 
out paced the rate at which research is being (or can be) conducted. The 
implications of researching this hypothesis may reac~ beyond the 
l__ ________________________________ - ---
') 
4.2 
videocassette technology addressed by this study to the area of 
computers or other technology for which educational institutions may 
need timely research. 
Summary 
This study shows an example of how an organization realized and 
adapted a potential use of a relatively new technology as another. _tool in 
its menu of strategies for parental involvement. The findings show 
encouragi;·.~ results on th~·effectiveness of this approach. The 
organization was able to combine three elements in the aevelopment of 
its approach that shou!d serve as guidelines for organizations 
developing programs of the same nature. The first was accurately 
defining the problem at hand; second, matching the solution with the best 
available resources; and third, implementing and evaluating in a timely 
manner. 
The overall information yielded by this study not only revealed 
conclusions and implications directly connected to the program but also 
connected to the context in "YJ1ich research is conducted today. 
Observations on the rapid proliferation of videocassette technology cited 
in chapter II and the scarcity of studies mentioned above generated 
questions applicable to other forms of technology that are having a 
marked impact in education and for which valuable research is needed. 
---~ ------ --
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